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' Highlights

. -
.

Much has beer said about 1mpxovm«r and mamtmnnm
standards.of excellence in higher education, but Tittle has
beén said in defining what;these standards are. This pubh-
cation- offers the follo“ ing 21 criteria as indications of in-
‘stitutional excellence and identifies the résearch from. w hich
‘they were derived: .- .

- -

o~ *
-1, Tenching-and learning that exploit-w hnt is known about acquiry.
('lcrulqmon) and inquiry (examination) of Information.
2, Proviglon and utilization of ndequate learning.résources.
3. L~ minimum of remedial instruction, tg aveld diluting college-

Ievel work. .
ES Ettenqh’e reading by student especially on their oy u-initintive,
3. Consistent and «purposeful out-of-cluss study. . N .
6. Successful use of independent study or the inquiry nppronch to .
learning;
7. Commgn or fore curriculams as bnses fomummun umlcrutmullnga
8. Discriminating scholarship, reﬂgcted in introductory courses
clenrly-above high school-work., ~
9. High Dbut attainable aspirations. ! -
10. Evidence of developnent of critical faculties of students.
11. Enhancement. of creativity from freshman te senior year.
12, Significant impact on- -student attitudes and values.
13. A purposeful climate of learning, deliberately pernussh'e nnd
flexible. N\ . M
N ‘1:!. Wilhngnoss; to experiment and evaluate progreqs. -

L). Atmosphere of acndemic freedomn, with independence of thooght
- nnd expression. /
' 16, Staff recognition and rewards wlnmcnsurnte \\ltl{ service.
17. Quality of teaching that attricts others to Lthe profession.
18. Tendency of students to continue study ln grmlu.lte school.
19. Opportunities for stmlv,ubruml which are-cavefully fmplemented.
20, Iustitutiong]- research on important as well as urgent matters,
21, A counseling prograa which affects not just students. bat the
Institution as well,
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Newr Dimensions in Hio-her Education

Wmslow R. Hat,ch ‘Coordinator of the Series and Dzrector,
. Clearmghouse of Studies on Higher Educatlon ER

PrE Skries New Dzmemwm in Higher B ducation deals w1th‘

developments-of significance to colleges and umiversities and

~-all persons mterested in improving the quality of higher

M e .

education. These developments aré examined one at a time
but in the context of o series. ~Jach-number is intended,
within the bounds of reasonable brevity, to. proﬁde the hur-
ried reades with a summary and mtelpxetatlon "6t a.sub-
stantial body - of information. To -the -oxtent. feasible,
detailed studies are ¢ited, needed additionak xesearch isiden-
tified; and 1ecommendatxons are suggested. Background

materials include reports on file in the Office of Education’s
Cle‘trmghouse #f Studies.on Higher Education, pubhshed
literaturein the field, and the counsel-of educators who-are
i'ecog‘nized'authorities in the subjects treated. In order that

the series may be increasingly useful‘to colleges and universi- -

ties, reader reactions are welcomed.

A detailed listing of previous.niimbers of the series ap-
pem‘s inside the back cover. St
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, FOREWORD .

\\

-

”Etcm.w\:cn or-quality in education has recexved and ic
' receiving much attention. It Ties very closs to the-na-
tional interest; so-it is not surprising that ihe U'S. Office of
Educatlon should be jdentified with this effort. A substan-
t,lal contnbutlon has been made by the Oﬁice in its New
Dlmensmns in ngher Educatlon series., .W'hllq only one-of
the first 11 studies had quahty in-its:title (No. 7, Quest for
Qualzty all- were concerned: with developments thst en-
hanes it. "T'wo subséquent numbers, already-in manuscript,.
stress‘the examination of certain. criticaliaspects of quality:
) One describes ways in' which undergraduate colleges - ‘have:
improved:their programs. The other pinpoints the essente
of : th{ preblem: How do&. one improve learmng ar.L )
teachmg? ' » .l
Tfus sLuHL eXaNmines” what seem to ‘be. critical problems
What,. specifically, are-the criteria of quality? What, ex-
plicitly, do we propése to lmprove? How does one ‘best
bring-about this improveinent? How does one best sexve
those who would like to act but. do not know-how or to: what
- purpose? . . .
“ In this;regard, the Office can be helptul In its Clear-
ifighotise I Studles on Higher Educatlon is & wealth of _
. studies wliose import for. the .problems berre us ¢an be ex-
‘amined’ qulckly and ]udlcmus‘y .. -
The ejrly drafts of this manuseript were.in conblderable
\demand for the subject was timely and dlsousswn of it so
needed. They. were even used as background material for
several conferencés. The final- ‘manuscript. has benefited, in .
" that such audiences helped to shape it. We trust that read-
ors will, continue to shape the study by volunteermg data, by
pointing out shortcommgs and by suggesting future.action.
Editorial assistance in the: preparation of the final manu-
sciipt was provided by Alice L., Richards of the Office of
Education staff. ) . .
: X R. ORIN Conxm
Aotmg Msswtant C’Om/zmsswner
for Hzglwr Education .

v

~

/ HARom) Al I‘IASWLM.,_ Director
. Hzg}wr Educagion Programs Branch
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‘ 1. The Problem of Standards : \

m——

IN rowrnmc tlu, pxoblunn u[ quality one- nceds to. know whal re-
gsarch and experimengation have been done. In c\mmmng this
:1 ressarch one shonld weigh.usch bit of evidence and fit it into,a com-
posite’ whole, a whole that reflects the emetging shane: of Iughcr
cducatxon. Thig is what the New Dimensiouns series has n.uempted ,
. to do This publicygion, reflects the pezspect,wc of the series and .
hopefully builds upon it. When-oie studies the problems of quality in X
this way, he dmo>ﬂrs that the aktack upon quality has been slowed
becauge-first things simply haye not always beén put first, These
first things appcar to be: (1) The dequhdnl,y of defining guality ns
explicitly asspossible-and, of dcwlopmg a priovity of impoitance and
. of need with regard to these-clementg; and (2) the need to act in
accordancovith these priorities. ', .

Tn support, of such a-progtam, the need is fur information and for
discipline. - ‘

No attempt, is made hore to l)e cotuplete or definitive. Rather,,'
‘wherever possible, the procedure s to refer the reader to-recent re-
views- and to suggest the kinds of mformation that ate available. To
do otherdiise would be to lose the reader in detail and to distract him N
from the business at hand, namely, the (‘\,}’llllllhltion of-a thesis. 'lh(? ;
word “information” is deliberately nsed- in this statement because no .
; nllof the snppuxtmg data are evideuce in the-sense that-they. z.e de L
; rived from research Sonxe of the information ds itself expenenmal
* . rather ‘than. e.\peumentul in origin. r

Similarly, the standards demcd from this information do not '
i vepresent all that might be adduced. They are but some-of the stynd
ards and are lmuted to, those applicable to ynuergraduate colleges
and to, those that can be distilled out of the literature identified in a ]
later seution, Jt should also Le emphasized that these standards-are :
thought of as'hy potheses. It is huped that they may become working | 4
hypot‘leses—h) pothma based un a substantial body - of informution. {
Finally, {hese standards should not be.thought of as constltutmg for
maulas that supply neat vt pat auswers, utlzer sitigly or inthe aggregate.

— «
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2 WHAT STANDARDS DOJWE IAISE? '

’ ] N t P
A surpriamg thing shout the standards— at Jeast sarprising to the

wnthor--1s that they are apparently as applicable to one inutitution
asto.another, and 1o une student 1 Lo another, provided, of eolirsz,
that the convern of the institution or of the student is for higher
educntion. 3¥hen the hopes of institutions and individuals cain be
fulfilled by common purpuses, the institution, the individual, and-the

AN penersl welfare ase happily joined. When common aspirations-sup-
s, plant individual accommodations, thie problem nlso bécomes more
manageablo, :

4

. Several-publies hase shown an interest in these standurds: prospec-
tive colldie students and their parents; high school teachers and "
connselorss rollege tearher: and administralors; State,-regional; and 9%
national soetations apd agencies, legislators; glumni* and’ donors,
Fven the general publie ean be presumed to be interested. There js u
growing apprecintion’ that the guality of higher eaueation liea cloge,
to the publie welfare, On the one hand, there is n wealth of informa-
t1om shout ngher eduention ; on the other, n growing number of ques-
t1ons are heing askedgabout what conxtitutes quality.  Towever, wheri
. 1t comestn findingepesadic in furfﬁutiux‘x\;o arawer these questions, what
pusses s proper concern for excellence in one institution might be
considesed anly a pursuit of mediecrity in another with higher basic
wtanlards, ] C
. ~ Khlough no “peat” answers are st sited in this publication, and
vomplete nnsners are not attempted, any render interested enough to
study. the reports to which references are made will find that more
date exist and are-available than he may have realized, snd that much
ofits gees to the heart of the problem, to the real issues. DBy making
Ins own mquiries, the reader ean get considerable data on the schools
m which he s particular)y interested. While collective efforts may
. be necesry terget-some of the information required, this poses no
wmsnrmontable pmb]en"x to these whe want-it badly enougl to organize
ther pursuit. The standards suggested here, while applicable to
“high productivity™* institutions, are perhaps even more useful and
velevant 1 relation to the quality of offerings at the Jess productive
Ones,

Frnslig, it shonld be observed that there is nothing about the ap-
proach of s study that loads the analysis in favor of colleges ‘with
Celocied student bodies.  The less selective institution éun-be as effec-

- five as the selective one, for example, if it will-stop-“telling” its stu-
- . “dents and improve jts “teaching” and the student’s learning. Ac-
) * tually. the less seleetive the college is, the more the institusion needs to

it i st
O
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; ' THE PRUBLEM OF STANDARDS 3 ;
do th;s. The same would appear to be true of the reat of the ftand . X
Larld. . As 4 matter of fuct, the more an institutisn haa Ieen under a
rited, the more it should find these etandards attractise, because they .

m&oduce & chrrective factor. Ih susm, they help oot but deserving.
jtutions improy etheirrelative position, :
- The measure of what a college does for it students 14 reflected.not - .
50 much i in what it does for jta best students as.in svhat it does Tor the |
. “whole innge of students, from good to poor. Brilliant students often, i

’ ; geem to make their mark in vollegs and in the world i spite of their

training, This is much less-true nf poorer students, or of good but |
‘poorly trained students. Dissdvastage] students are the supreme . |
challenge, end an inctitution that sucseeds here has praved its case. |
"Accorditigly, colleges shiould kassw, and prospectise students thonlt |
" Kriow,, ,schat institutions are able te do not just fm' part but fin all of |
ihe)rstudents. . - }
Although few of the standards are new mauy are quite o}d- it is |
hoped that they may have anew impuct. The inferest of progpectize :
students and of their garcnte, coynselors, and high whool teshers
_in the quality of colleginte programs seems to be greates-than it has
been for some time. Legislators .re showing s new concern, fur the .
" quality of the colfeges they support and -ponsor., The same ¥s true
for donora, labor, industry, and the.general public and for the best
" of rensons. Society’s demands aze also greates and tie world sitys i
tion is more crmcnl Combined nith the sew emphasis op the need
far higher education, envugh self interest would appear to be ins ulved 1
on the part of students, teachers, parents, t}m genersl p;xblu., and -
Government to encourage the hupe that attention may at last be given '
bona fide standards of quaity and that thesq standards may have-an
appeal that is generm] enough to sustain tl}e present qualm drive. .
 Quality, undefined or ill-defined, .an result In ruising a slwle set of : l
" Solse stapdards and in- diserting buth our &l(m;hun uml uug huppurt l
iot.hcﬂ'i: - . i

b
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II. Standards of Quality

~ .

. .

Triene uagsres much talk alast standends and abuut misnng stand-
. ardsdn American éhouls and colleges. Muth less gttention has betn
givén to the problen of, what these standards are.  Lous Benezet
tisks whether excellenss s necasanly manifested in “a high College
Board aptitude seor€, a'patters of 55 tmany . ourses in prescribd sub-
© jects, b 2xperitiee in a private mhoul t bat specialized in (his prepars-
tion,.and admfssion by one of some theuty five ‘protipe’ wlleges? | . .
If that impression is mahing headway  and T believe it is—Then we
have u long/ way to go in our seann b for . . Escellence, , , 1
There aye somme et questions that alow newl seking.  How helpful
or responsible is it— i

..

RTRI

v

¥
R AT AL

o

. - ~*
1. To endorse greater vigor W the selex ten .J_;.rmguien « tegchers without
ﬁuzze!ﬁn’* whut bx sneant by rigor or quality ?
”

2 Toendorsé guldanee Without delh 41108 what - nststoten good counseling !

2 To rerapmedl o o ater slanity ong spavath s wath retunllo fnstitutjenal
and pmgrau}ul‘in%)vw withonl iadn s0ng what sume of thess specific
- ) .
phfectives ure?

Ta suggest that thuse ohietfm = | gaite unudenlified, cumrlitule &
desirable rrtionale 1or 4w b b ades vns e, o n0FD Gl nad evatuntion
pragtices?

To urgse upun o college the dew taloairy of doter; shisd LAt I constders
e (e gquntite destred I teae it s b hetine thy st lEfs g vatis of teach
ers wWithiont soggesf ig Sha' . 'y o e of thise quuur; and quabil

catfons nre} .

To recowapad su examdne o 0 L sl wad et of Thads Foquites] f
tezehers withoul sugaest. s miseenbef be

To continne to ta1% prie ar shoo preed] £ or Rargee ot pa v Wt s
Hkeithoond bx that the proble, an o Yo aoited wothont aopry, o

in which feaobiers pre grasd .

To urze that able students he st ted withoay Jefining swhy - s Ly
an bl dtgtent " and aitheal oo ating een the s 1on w . . o tade

Thé questiins above are ~aggedel by thome ativna £g wntnetous

meetir of nabonad copn tee<oaboada o waly faeule Pttt pxnh
!«-ma nllli ;ml:* ™ e Joe fear e :mf HO TR T |”'\ -uphl‘-ls

fois T Fonrset Tha Je0 5 w ol Fv ue os Waturdey foveesw Ffusttron Rupples
ment, et 2 144} . s

4
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o FTANDARDS OF QUALITY

L " :
. gated persons thau oilege mlmuastrators and teachers are hikely to .
insist on greater quality sefeducativn without. defining it wonli it o

not 55n the interest of thidlfho cay define it 1o do sol
 What are the standards by whichynd teachers, good students, and.
henge, goud coligges can judge?  Discussed here are 21 ammh:ds of 4
qunht;, derived from an exanination of matepfals an §ilé 1 the Cloar
A,mghouse of Studies un Higher Education and, nre Hific a!i_), from
tHe hferamre described in dection III . .

? e - ) ) 2

Standar&l s - ’ —— s

i Quality may‘bz, mdxcatcd by a collcge’s d:spaszgms to make a dis-
’_"*tnctum between the acquisition (acquiry) and the examination
(nguiry) of information. It'is mmufestcd mn 1!5 success in getting
.students to accept a larger role 1 acquxry ' and m getting its
Jacuslty to make their teaching a jont “ingueiry.” -
. — i
Thete is m;ﬁch evidenee, bn”a old and new. fir the Waolusion that |
when it come'l, to the acquusition of aformatios ~tudents uu{ldu ths . .
better without the persopalsintor e oo of . teada The eviglemxe —
in 1{)[)0: of-this statement = deesidasd later 0 this vequnt and. the
lmryhcmmxﬁ of this restatch for teachers are lear. But how. practi
cally, is n student, a counselot, or a patent to determine which <ol
leges unde}‘ni.md these plublt tha atnl ate dumg ﬁﬂlu(‘”llh" about thewf )
The msgmnom will be thowe tha . ’

Gives the fowest u:p-muur; fn ctres This diws not tean that they wit -~ .
'(*—‘l‘ht'“ Tectures | thes Snpls will avoul os tatigh axpmmun s lmmlblﬂ |
in favar of tuore effecrveg 1o Badgues  The nutsir of stndents favoliad o ¢ {

|
|
|
|

D e e L s

B

may aamnlls be luree bat the appraach 2l feature Bog mtlc, GpRe, or
prob!nm-nrlwnmi pre-eptations )

b. Provide lllbO!”Illur) Jnstruction whih o expenmental or prul'-lf'm
oriented , -t .

¢. Provide tér ;:ra:up conferenice= ~etanars . ollequia] and e Jike, of a ‘
guatity and uumder that fulby expbs* th hutunn resenroes of the e,
institution —~

-

d. Proside examinpations that are Jppropriaie in that they “miniiuize rote i
1
|

:%{ méizorization nod s\l « rityfal thinking ) .t

f; "' The condition of learning 7t in & amd b alfhe ix that lesrning .

:' . will increase to the exient that ~yedents are akli 1o determine. fre- L
- " quently and in detail. just how well they e domg, ot
r, The ptiyeiple of learning invodved o e i that = fics Jeatmng s o .
) more efficient than pyesie learming, . . Diinssign .. . may help .

demiop ceitical thinhing becanye <tidents do the thinkinds and there.
i5 an oppormmh 10 chieck thenr slanking against other. . .. The \ 1
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'gmﬂes on ‘memorization of detm]:, students il

: heginiing to assemble learning resonrce

: "in‘m 3, ta s degree and uuh an intensity not otherwise poesﬂ)!e ‘

*: Js‘u

T . )
‘s . ‘
;wr STANDARDS DO WE RAISE?

most ccsmmonb used &xscussmn method is probably developmentul
dismsﬁiun - « . direeted to a definite ganl such ss solution of i prob-
lem. ., Problem solving is xmpm\'ed when the discussion leader
m‘!\es the problem.in steps. . .2 This . .". not only gives the discus-

- ston Jiore focus bui alse helps w:dents become aware ‘of their

K)mgmgs'” 3‘ -
The appllcable condition of lenmmg ind ig that “xf we bise our
memorize * the

text. . . . To develop nn interest_ in'fhinking we have to make it , \:"*

musfymg. . . . Experience in solving probléms mtbm the student’s
kén i3 e&sent,ml Ty .

Stzmdard 2" . < : ’

Quahty may.bc mJ:cated in col!eges that prmnde adequate lcam-
mg resourccs matcrmls c?)ud with students: that use them.

X ..

,!!neom ieally, these puirposes are served by the hbmry, but in many
'instances the hbmxy is a répository_of books only. It is often an
mbumt to rather than an mtegml parfof the 1mtrnu'xg process. In-
- stitutions which sre, reexamining their ° mfom;mg function are
centers or llbmmes adequnte

v

to the. r¥quirements of lod'uy + students.
m;md and telovised lectures, programed Mqxrning materinls; and pic-
tived still or moving. . “Werw these entery or dibraries organizgd a8
Land * stggests;and were they given the educational :éttmg described
by Rt»‘zm}bm:gh in his prospectus for the new_aniversity at Boea
Raton stidents should be able to acjuire more § el on their own
initiatise thay thenr Professors could rram into their lectures. YWhen
stich p“a:uiuna are aade for the “informing™, of students, g flculty
e PRENADITIN s mlo and _determine how umm classes need to be
‘“nuuﬂa " In general, the more o sfudent inforins kimself, the less' his
i Mru: tor hae i do the mformng,z The inst n_g,tor can, neeord. ngly,

w'

’\‘\"ium! I M Kmft'c. CHeciation an? INseosston, ' a 'm:wr published In Achisre
Letsming Gogrcde v oa repott of the Somawr Initnde o Effective Teaching for Young
Enginetring Tegehers, Aux. 28-8epr. 9. 19603 Universtty Park, Pa. The Peonsgivania
Stage Ugleeraity {830 p #46, 7,27 ang 31 : . .

i, p FAdod 7 - -

tEdwin, B Larat r)«nwmuon af Greatnese -The Idro of o Lniverdty in the Age of
Belenup The Mosh Annval Arthur fichon ‘&J:ut A emorial Lecture Cambrhtge. Mags. .
)ﬂ\m,ﬂ_,t‘hun Pis Inatitute of Trebuology, May 22, 1957

* lt«vx.‘m wf the Planning Coammisedon fur ad New University at Boea anon. Board of
fantén) «f the Btate Boant of Edocation, Tallabagsee, Fla, 19681, 38 p s Proceswed )
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©  _STANDARDS OF QUALITY ° o7

~——
.iuahty maybe mdzcated m colleges that pxomde the least remedial
snstmctwn -~

. N ’ .

The point her(‘g‘ s that the more remedial work a student takes the
lass higher education he gets during a given span of time. The more
xjem edial work given. tmuuc the faculty has for college-level
instruction. : : )

. Instxtutmns alert to this problem are trying to introduce correctives.
. Greatgr_ﬁelec;mty is being shown but, as Benezet points ouf; the cri-
. teria employed may not be very good. X {bemumng has been made in
providing “programed instruction” in liea of “remedial” Instcuetion
s that greater readiness cun be insisted upon. Institutions for whem
remedial instruction is an acute problem may have found.in pro- .
gramed learning the instrument that will pemm them to enhance ©
their ‘programs materially. . .

(¥

,
W
4

.

Standard 4 ’ . '

Pa—

o

Quality may be indicated in colleges whose students do extensite

ownm initiative. « - |
/ i

. -
»

While this standard would appear to be self-evident, it~ point
might be driven home were colleges to give more study to the circula- -
tion records in their libraries. Some institutions are ROt 3eTy ~tcvess
ful in encoumguﬁT their students to read. Records'at fuost institu- .
tions show the average nnmber of books cliecke:d out from thar col
g lIege libraries per year. and faculties would do weil to study these
reports. Many institutions also luwe established ~uppleentary read-

) mg centers in student lnnm quarters. Furthermore. the advent of -
@ inexpensive paperbacks of high wliber has contributed (o the fea.i
: bility of students developmg their own collections.® A

BRI G TN -?*,".m,:t‘hwl}ﬁp}g
-

,Standa:rd 5 ' B .

Quality may be indicated in colleges whose students arerage 30 to
45 clock hours per weck in out-of-class study. -

While this standard has no bearing on the quality of the' study -
< dong, it does indicate whether students have a serions purpuse and 2

¢ Indeed. some colleges gse a special fund to keep wtudent centers stocked with paper
backs, on the thyory that lbe cvat of unretusned books may be p valuable cuatributlen to °
student lsarnicg resources,

N ) ) .

CERIC oL 14 .
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reading and, specificglly, a great deal of general reading on their
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S WHAT STANDARDS bBO WE RAISE

disposition 1o resist leveling inflizences, 1 w0 haracteristics of Nighly
pf'ogluctive college<. In sunmusnary ot ~- a good deal about the
climate of the ('ollo;_:e. It alse provides a measure of the kindsof
teaching doue becatie studies" ~hew that some teachers are more
<ucce&<f||l i getting their ~tudcats 1ot rcase the time devoted to
stiwdy than are others. = . i

The position of the student along the .m‘{uir\ inquiry aXis (items
I and 2, section TT1) i also indicated by ~ut b data because if students

_are not studying much they are not lv.unm'r as mneh as they might.

What the studem is lo.unnu_r. or how well he is learning it, is, of
course, not indjeated ln these figmies because they deal.only with
hours, - :
The o‘:pou.lm-\ nf~nmv institutions is that. for every hoyr of credit
given in a course, the student will spewds hiours per week in ont-of-
class study.  Other institutions expect only 2 hours of ont-of-class
study for each elass_hionr, Tor a I3-eredit-hour load. this would
mean 45 hours pec week in the firsr instance. 30 in the second. In
a questionuaire citculafgd among ~tudent body presidents and other

stivdent body leaders (all 6f whom were upperelassuien). the mean

number of Lonrs spent in chass prepavation was 28 The range was
from 6 10 30 hours.  Ten Lours or fewer per week were spent in out-

of-cluss ~tudy by _threy pmmt of thowe qnwnonod Forty hours

cormore per week were spiat by 17 percent, .

In auother <study  one dealing with college ~enjors. all ‘of whom
“were good student~ ard fuad made definite plaus for graduate study—
the mean nunber of !unu~~y~ut in ant-of-class study was 26 per week.”
The range was from 3 10 10 honrs per week, Ten hour “or fewer
were'spent in s hostady by 5 peveent of che students zed 40 howrs
per week were ~pent l»\ 11 pereepr, .

The averaze amonnt, of tine spent in dass preparation l*_\' the
apperclisnien v these 1wo stdies  ~uperior mdiduals in both
m~tances, awd better than-average <tudent= mat least the gc.'u)nd

instanee wascthen. 28 and 26 hones, For fieshinen and sophomores,

and for the average student- the time speut in out-of-class study may
be considerably les~,

Still another <study <hows that the students v an upperclass dor-
tmitory spent 5 honts per week i ent-of-class stwiy . those in a fresh-
nan dormitory 27 honrs, and-those ma fraternity 18 honps.®

“Rene N Biliard Fhe Stapnbe Notpvesn of St s famperecsmeg College and [ ng ety
Treackpry, Vol IN N T oSnmir g sl e i o, '

hate copertod ot af < phont Tl ptea st at the Conve ation aof llu Nattenat

Ntadent Vssoe ottt bold o ety fHyr s g | IR
SUnpnt Shed it g ortaad o b yath o

“ Ballard op ot
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“Standard 6 ' no
) ;Quality may be indicated in colleges that are most successful in
involying their students in independent study." ¢

.-~ Better than any other current phrase, “independent study™ sug-
. gests the active invelvement of students. Used in this sense and

-thie “acquiry™ literature (see item 1, section 1II). But “inqui
__is.a Thore precise term. It suggests the quality that should be sought
~_inindependent study. It emphpsizes the examination of information
- . rather than its acquisition and suggests the considerable involverent
of the féacher. Inquiry includes honors, independent study’ (of the
Ford-supported utilization variety), and some other forms of teach-
. ing techniques, such as problem-oriented and guided discovery. The
emphasis upon student inquiry in honors and independent study pro-
grams and in virtually every experimental college reinforces this
choice of a term. On the mistaken belief that independent’ study
or inquiry is an end in itself, it is managed poorly on many campuses. «
It is mangged well at.only  relatively few colleges. It is done well

3

e a. It is begun in thie freshinan year.
* * b The inquiries ¢f the students denl with .ignificant issues, problems, or
z . prineiples. ¥
. e. Critical methods of instruction and of study are used throughout the
~ . ‘eourse. '

d. The college offers many such courses, - .

e, The facuits's scholarshin is equal to the very ('onsider:x\ble ri’:quircments

placed upon it by such study. 2T -

: The principles of learning involved in ihdependent study %nd s
- measure of their application are: (1)-the degree to which “the range
of individual differences [are] . . . accoinmodated,” (2) the degree
to which the “thinking, feeling, or doing™ is that of the learner, and
(8) the degree to which “the learner continues [his] learning beyond
the time when a teacher is available.”? Tt takes a good faculty to

P T Y

——————— L4 -

1 Por colleges in which there are such programs see: Seymour Harrls, ed.. “Higher
Education In the United States, The Liconomic Problems,” The Reticw of Economiea and
Statistics, Supplement. Augnst 1060, Vol. XLII, No. 3. Part 2.

Elzabeth Paschal, Encouraging the Excellent. New York: Fund for the Advancement
of Eddcation. Higher Education. +

Winslow B. Hatch, The Erperimental College, New Dimensions in Higher Education,
No. 3. Washington : U.S. Government Printing Offige. 1960, 13 p.

Robert H. Bonthius@oet al: The Independent Study L'rogram in the { nited Statea New
York : Columbia Unlversity Presg, 1037, '

Winalow R. Hatch and Ann Bennet, Independent Study, New Dimensions in Higher
Eduention, No. 1, Washington : U.8. Government Printing Office, 1960. .

13 Kalph W. Tyler, “Conducting Classes to Optimize learning.” a paper published in
Achiere Learning Objectites (a réport of the Summer Institute on Effectjve Teaching for
Young Engluecring Teachers, dug, 28-Kept. 9, 1060). University Park, Ia * The Pennsyl-
vania State University. 1960 R
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WhAT STANDARDS DO WE RAISE?

reCOgmze the ‘need for mdependent study and a better one to involve
studmts sxgmﬁcantly in such study. ]

The case for independent study or inquiry is summed up mcely in
the followmg quotwtlon S -

3 o AL condltion that makes for better leamlng in higher education fs
- . deﬂnite provislon for lndependent study. There is resson to believe that the
! usumption by the student of more responsibility for his educarion lncreases -

Yoo

. Qg ik“lhood that he will’continue his education on his own after gradua-
. tion. The. notlon that learning can take place only in formal courses has
. ‘ nggn‘ émerican education. This is now being overcome and “spoon-
e g)gedm is more and more being viewed a#8_bad education.’ The textbook~
AR lecture gnttem of teaching usually leads to cmphasis on acquiring informa-
ftion'to the neglect of c!nrltylng ideas. There is ample evidence that ideas,
. once thoroughly understood, become a permanent part, of the student,
) whereas information unrelated to'ideas in the mind of the student is mostly
torgo’ten in a.few months. Both information and ideas—and, it might be
R addeu, skills—are important in education, A wider use of independent
. study plans in which the student is experted to dig out knowledge for him-
- ) selt probably from original sources, instead of relying on lectures or text- 3
SN books, would enhance the quality of higher education®

An institution indicates its competence in independent study or

* inquiry to the extent that it practices what it preaches most—nemely,
_“provides active learning, dlacovery, or inquiry—and where the student
" makes substantial investment in acquiry. An important byproduct or
consequente is that the tenchers of such students do not need to waste
their tinie purveying information but can reinforce, extend, and
examine the 1x}fo'rmatlon acquired by their students. ‘

5
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- Standard 7 . E
Ruality may be indicated in colleges which, in conjunction with
. independent study or inquiry, offer common or core curriculums
as bases for common understandings. S
_ One of the reasons why independent study Jas not cealized some of
. ifs potential “plus” values is that it has not haulg solid curricular con-
text. As a consequence, there is little reinforcgment from course to
course. In effect, the college does not throw ft5 curricular weight :
behind the effort.
Besides providing for better communication between students and
teachers, there y developing a sense of intellectunl community, a
.r_  common curriculum can also advance a “common spirit of inquiry.”

LS

s ¢

1]
18 Manning M. Pattitlo. Jr. ~A Foundation Y.ooks at -Higher Education,” Special
Reporta, Circular No. 163, Office of Education, OE 50028, Wnﬂhlngton _U.8. Government
. Prlnﬂ/ Office. March 1959, p. 84, i
W Yonteith College, Wayne State University Bulletin, 1980-61,p. 8. - . f
A 3

&




/. STANDARDS OF QUALITY JANEI § B

. “Common understandmgs” is the phrase used to describe these pur-
.poses on many ¢ other campuses. Such understandings-are achieved by
brmgmg together courses and teachers that have heretofore been kept
apart in the student’s mind.** Where methodological concerns and
_value quests are mutual, where common principles, intellectual skills,

,%
=3

o

3

and a scieptlﬁc emphasxs are the cement, the result 1s more likely to be '}

ation; greater unification, and a common outleok.’ ’ 2

o MhndE odw reporting on Occigental College’s 11 years’ sxperi- {s
.ence.with. a pmcmbed and mtegrat@d History of Civilization prograni, &
\gobservw' ‘It draws the freshman and sophomore classes together in & K
comifnon learnmg situation which ‘has greatly added to student
omle.” 1 «i

Another college observes tllat elective offerings were originally so g

so&ttered that students were insufiiciently prepared for graduate study 3

in eithér general or specialized knowledge® The counter prov1s10n j

; is a curriculum required of all students for the first 3 years in which 3
. .. the students’ general education and basic knowledge of their speciali- 3
%» .zation (scxence, social sclences, and humamtxes) are intensified and i;
& - cohesiver ‘ 2
; Regardless of the extent of common leammg situations, it is gen- h %
L erall agreed that programs in which inquiry is a stated or an implied |

27m

. purpose are likely to be successful to the degree faculties involved
havea sophisticated understanu.'\g of theaproblems and 4 comxmtment
to the program. - AN R SR

D

Standa\td 8 . ’ R . -

N . A

Quality may be indicated®n colleges whose introductory courses or ;

programs reflect a discriminating scholgrship and also exploit
uniqueness,> the point being to make them suﬂiczently above high

school courses in method dnd content to challenge students. < »

& 4,

It is positive motjvation for students to explore somethmg new.?

Hdwever, Tyler tells us that only as e&ch niew practice requires the

1

PR T oy

i 9

5

§ 18 The Soclal Sciences «in the Liberat Arts College, a report of the study on General

% Education in tho Secial Sciences at Pomona College, Claremont,California, August 1957,

- (Unpubllshed.) .

. 16 Report on the Program for Utilidation of C’ollege Teaching Resources, conducted at ® R
ES Lehigh University, 1958-57. (Unpublished.) !

17 “Integrated General Educatiou Course In History of Clvlllzutlog. Occidental College,” N
Special Reporte, Circular No. 563, Office of Education, OE-50028. Washington: U.S.
Goverament Printing Office, March 1959, p. 29.

18 The Ithaca I'lan, Ithaca College, 1900

1 Ibid. ~

» Robert M. Gagné, “PMnciples of L«nrnlnc.” a paper published In Achfeve Learning
Dbjectives (a report of the Summer Institute on Effective Teaching for Young Engineering
- Teachers, Aug. 28-Sept. 9, 1860), University Park, Pa.: The I’ennsylvnnln State Untie
versity, 1960, p. B-54
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, WI'IA’I‘ STANDARDb DO WE RAISF?

studhnt “to give nttenixon to it because of new elements in it doeq it
‘Serve adequabely'as a basis for effective learning.” ** Newness thus be'
£ comw a criterion of good teachmg and learning.

At Antxoch College, it was discovered that the independent study
program\ meét  with exceptional success whon offered to freshmen.
Expectmg somethmg different from whet they hgd known in high
" -school, the students not only accepted the independent study program
l_m *al 4 made it one of the most successful programs of its kind.

) (ro 1 mshtutxons prov!de for the fact that something substantxal
Qz chalIengmg should bédane for the aspirations of the student and

h 411ege This is borne out by the results of a comprehensive

study v, the withdrawal of] coliege students.?? Forty-elght percent

of'the men and 33 percent of the women respondents who had with-
_drawn rbted as a reason for withdrawal a lack .of interest in their
.~ studies.”

Stmdard 9 . .
Quality may be indicated in collcges that have “high but attain-
able aspirations.’* ¢ ‘ ¢

-

. : ,
For both student and c&llege, high aspirations are necessary. This

is a point emphaized by Gagné, Tyler, and McKeachie. .-
One way in which an institution may dramatize its.aspirations for
Jits studentu——asplratlons that are high but,attainable—is to exploit
the master-teacher appronch. In Hofstra’s New- College, this ap-

3

¥
3

A
Ja O

*

University’s (St. Ldhis) vision of the university, and has been an
important consideration in the staffing of Wayne State University’s
Monteith College, Michigan State’s Oakland Im\versnty, and Delta
Collegeat Sagmaw, Mu'lu gan, ‘

T

3

' Star;dard 10

Quality may be mdtcated Jn colleges that are able to demonstrate
that they do, in fact, develop the cntzcgil facultws of their students.

This standard is dern//ed from the résearch done on learmng and
on the characteristics of students and of institutions associated with

2 Raiph W. Tyler, op. cit.. p. C=11. ' - ’

BRobert E. Iffert, Retention and Withd atcal of (,oilegr Students, U.S. Office of Educa:
tion, Bulletin No. 1, 1958+ Washington . U.S. Government Prlnun;: Qffice, 1957, 177 p.
Study was based on a sample conslsting of approximately 13.000 unmnrrled nometemn
students who entered college In the fall of 1950. . ,

Bibid. :

¥ Ralph W. Tyler, op. cit, p. C~11 and 12,
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> " STANDARDS OF QUALITY:

- l‘hlgh prodt.cm'lu " The cmterlon can be approached directly and
be 0 without, an elaborate defense because every college proposes to teach

it students Tow to think. "While many institutions make this claim,
few can prove it. Fewer still have nttempted to discover hoew much
they improve student thmkmg Since instruments are available that
test this achizvement; an instituion that attaches importance to it
can provide itself with this information. For a discussion of the
techniques that may be used, one could profitably read General Edu-
cation—Explorations in £ vaI uation * and “Teaching for the Develop-

" ment of Thinking Abilities and Habits.” B . .
" Standard 11° ' d

RQuality may be indicated in the college whose semors tend to be
more creatwe than they were as freshmen. )

This standard is bqsed on the research done on the characteristics
of highly productive colleges and student bodies, and the substantial
bodv of creativity literature.” That seniors are inclined to be more
creative than freshmen cannot be assumed; certain studies mdlcate
that some students becomesless, creative and more conforming as'a
+ consequence of their college experience. o . -
Of thls problem, Cartier has this to sqy

te

s pel W kR
‘

Ty

»

. .
. v

~

[

Whl‘e we. lmo“ lttle about the 'dwense" (crenthliy), we do know
something about the “antidote.”y Our soclety possesses a great vnrlety
ot antidotes for thls maryelons “(hwaee" and applies them In huge doses
‘at the \ﬂrst sympﬁ‘nu They consist of various combinations of pressures
toward conformity, fear of fajlure. fear of the unknown, fear of being,
p scon'ed at, dlslllusionments and delusions, the constant harping (in_very
" subtle “ays) on ndjustment This ndjusiiient is toe often adjustment
to the world as it exists now—na very Imperfect world. Adjustment to
lt and passive mceptnnce of it, therefore, constitute a denial of every

.

~

TAS R e 4 e S 4

e ey g s e

S . *individual’s right and respouslblllty to sée the wrongs In it and rebel against
=4 * them. - 5
< We have often hcurd that the majority must rule. We teach our

LI *

children .this when they are too young to know the meaning of l_t Each |
child lives in a very small and often closed soclety which s a tiny minority
. of mankind. The only majorjty he sees Js inside that elrcumseribed group,
A which may well be wrong. In fact. the odds aré almost overw helming
c . that it will be. But we teach him to ndjust-—-blinﬂly I mean we teach

= Paul Drowell and Lewis in_nlgm.,_aenf(al b‘ducaﬁan— Explorations in Etaluatlon

{  Washlington, D.C.: Amerlcan Council on Education, 1054, *

) *John W. Hollenbach, -Teaching for the Development of - Thinking, Abilitles and
Habits—A Faculty Self- Stud_,v Hope College.” Case Book, Education Beyond the High
Rchool, Case No. 35, Office of Edueation., Washington: U S, Department of Health, Educa-

\\ tion apd\\elfure Yol. 1, lune 1958, * . . '
\ 7 For a pultlal bibllography, ree Mervin B. “reedman, Impact of College, New Dimen-
sloss In Higler Education. No 4, Washlugton. US. Government Printing Office, 1960,
p. 24-27. - . : o )

’ 20

RS

.

O T R e

A
o i idire o b

b
Rt

4

o 4 T B N

s

o ” s el 4

.
!

o




. . c e

WHAT STANDARDS DO WE RAISE? .

Ak 2

him blindiy, to adjust blindly--not to strike out, not to fight, not to differ,
not -to ‘question—in short, not to think creatively. . . . there are a thou-
sand varieties of ways to teach pegple not to think creatively, and,. . .
‘we use them constantly in every grade from kindergarten through; the
graduate schools with terrible effectiveness. Ve can learn to recognize
these things we do to kill a stadlent's creativity and step doing some of -

"

Fo sotab o € o PNk P i S

w

them2* . } .
' Btanidard 12 ,
Quility may be indicated in a college that has a significant impact
on its students. ‘ , . .

#Since & college can determing, within lin/xits, what its impact is,
it ean no longer ignore this responsibility.  Even at Vassar College,
which has made extensive impact studies of its students, it has been
demonstrated that, “except for a minority . . . the academic and

. intéllectual aims [of the college] do not enter primarily into the

, formation of the central values and habits ‘of 1if8 of the student
bedy.” * The Vassar study also indicates that the faculty has little
impact on the thinking of students and that the student culture has |
a greater effect, but that its effect i¢ generally a leveling one. In- |
stitutions in general might well ask themselves how. much they know

+ about theif impact upon students and what they ‘are doing about it.
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Quality may be indicated imycolieges that are delibevately per-  +°
" missive and flexible. 5 , :

S K E R,
v N L

To be effective, permissiyeness and flexibility should be deliberately
purposeful in order to enhance student development. Actually, this
standard concerns avoidance of enforced conformity or stereotypy.
As to permissiveness, Lazarfeld is reported to have founu it in the:

... teacher's willingness t§ permit unorthodox, unpopular ideas and
{deologles to get a hearing on the campus. . . . . ..

The most permissive professors are also thosé most politically libéral s a
btroader sense. They give mest attention in their teaching to & progressive
educational philosophy, oue which stresses the value of Imbuing students *
with o destre for social creativeness, by emphasizing problem areas and con-
trovezjsial issues rather than established facts and accepted kpowledge. . . .
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» Francis A. Cartier, Educational Divisien, Ale Force ROTC, Maxwell Alr Force Basge
. Alabama. A leiter tothe author, November 1380, ) L .
» Nevitt Sauford, “Impact of n Womian's College on Its-Students.” Special Reports,
. Circular No, 563, Office’ of Education, 0E-50023. Washington: U.S. Government Printing

Office, March 1959, p. 44. . . .
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STANDARDS OF- QUALITY .18

T ”‘fhé schools of highest quality are also those which have the most clearly
3% 5™ formilited  policy on mattéis of dcademic freedom: their faculties have a
" " much more powertul voice in helping to Set this policy, and their admirdstra-
tivé:afciuls are considered much more ready and able to come to the aid of
,* -2 teacher tnder attack.®

X Pattlllo’s conclusion is that “informality in personal relationships,
cially between teachers and students, is dssociated with academic
éi{iéi’;t‘g. -« [in] colleges and universities that have produced far

gﬁf’vi:}}?g‘iiﬂ‘i:heir share of the educated leadership of the. United
) i i

and ‘Lewis Agite ntumerous types'of flexibility. For example,,
ed placénient, at least in the case of Harvard University, gives
_leisure to thé student inhis fourth year to do whatever he wishes—=%o
. atteiid courses, to take an additional senior tutorial, ¢o read on his own,
, . -OF to take graduate work>* Also cited by Cole and Lewis are Har-

* yard’s course reduction to permit miore independent study or inquiry ;

‘Reéd College’s senior..thesis for those who pass a specia qualifying
exam in their junior year; tutorial plans such as those at the Univer-
sity of ‘Michigan, the University of Chicago, and Harvard; special
cQurses for special students at the California Institute of Technology,
Saii Francisco State College, Hiram College, University of Michigan,
Oberlin College, University of Chicago, Massachusefts Institute of
‘Technology, ard Stanford University; and four kinds of special or

small sentinars for honors carididates in their major fields of tudy,
sophomore seminars in the residential colleges (which may be taken
in lieu of a regular lecture class), and the directed studies program
of geperal education (which is limited to the top quarter of the student
body). All provide flexibility and an oppo:iunity for independent
stady or inquiry. Special devices available for upperclassmen, such
as Stanford’s senior colloquia, Reed's senior symposium, and the Uni-
versity of Chicago’s preceptorials in someé third-year courses, are
other'ways in which the purposes of independent study or inquiry are
met: For other aspects of flexibility, see Advanced Standing ** and
“The Credit System in Colleges and Universities.®

N

o
%A

E
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®Richard Herpers. “Academic Freedom During *The Trylng Years,'" Special Reporta,
Circular No. 383, Office of Education, OE--50028. Washington : U.S. Government Printine
Office, March 1939, p. 57--58. ’
® Pattillo, op. cit., p. 54. - . :
# Charles C. Cole, Jr.. and Langra G. Lewls, Flexibility in the Undergraduate Curricu.
tum, New Dimensions in Higher Education,.No 19, 1962, 57 p.
' ':Sblrley A. Radcliffe, Advanced Standing, New Dimensions in Higher Educatipn, No, 8,
Washington : U.8. Government Printing Office,"1961, 24 p.

% Lanora G. Lewls, The Credit System in Colleges and Universities, New Dimenstons in
Higher ¥ducation, No. 9, Washington : U.S, Government Printing Office, 1861, 37 p

.
-

honors programs at Yale University: the fscholars of the house”-plan, .

-
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16 WHAT STANDARDS DO WE RAISE?

Standard 14 -

Quality may be indicated in colleges that are experimental ¥

The experimental nature of colleges appears to be a good indicator
of quality. because only competent faculties are apparently disposed
to experimént. They may be the only ones that dare to experiment.

While reports of such experimentation and achievements may ‘be
impressivé, no institution or group of institutions and no agency or
organization has graunds to be complacent about what it has done to

" improve the quality of undergraduate education. A review of ex-
perimentation in connéction with a current study indicates:

a. That qilal!ty and experimentation suppert each other—quality leads to,

experimentation, and experimentat,on may enhance quality.

b. That the most experimental institutions are those that also place high in
studies of the undergraduate origins of American scholars. )

¢. That mdre_ experimentation is being done by institutions with established
reputations than by those which have less to risk. .-

d. That more experimentation i)s being done by private than by public insti- i

- tutions.
There is support also from the literature on learning. Gagné refers,
for example, to the place of the experiinental habit and competence in
optimal learning situations® While Pattillo uses a little different
language, he, too, is impressed by the significance of experimentation.
“The good institution constantly gathers evidence on the impact of its
program on its students. Closely nllied with this critical attitude is
a, willingness to experiment with promising new approaches. . .

Standard 15

Quality r;tqy be indicated in colleges that jealously defend the
principles of acaden.ic freedom. ’

+° We have been told that «. + . the best schaols, with their highly per-
missive faculties, were those most 1 ulnerable to attack in the. postwar
decade.”* Oue form of attack was to insist upon an oath of allegiance
from teachers that was not required of other citizens. To many, this
was considered an encronchment upon academic freedom. The col-
leges that typically challenge imposed loyalties are institutions whose
faculties stand for no abridgment of their frecdom and whose admin-
istiators are both "willing and able to defend faculty rights to
independence of thought and expression.

* For such col_l'cges gee : Winslow R, Hatch, The Ezrperimental College, op. cit.
» Gagné, op. cit.

. ¥ Pattillo, op. cit.. p. i, ¢
3* Herpers, op. cit., p. 8. 2 3
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Standard 1§ . : .

oy w ol

Quality may be mdu:ated in colleges where cffective teaching is
- highly regard:d and adequately compensated.

- -’/J -

x
.

Where goc . teaching is insisted upon—and is not just given lip
service—one gets good tenching, -Where it is insisted upon, it should
be recognized and ndequately compensated. Whether ont deals with
_institutions' ranked high in the production of scientisis and other .
scholars,*® or with those recognized for some other indication of qual- )
ity,* he discovers that teachers are honored for their teaching and -
that their scholarshxp is not viewed as an end but as a means to better ..
. teaching. - v <
If an institution pays teachers well for (heir teacinng, great, divi-
dends may be realized from the quality of iastruction. * Raw statistics
on compencatwn en masse may be highly important in relation to the .
economic status of the profcs:;lomﬂ ‘" but averages derived from them .
- m.y be highly misleading.. In the compensation of teachers the prob-
lem is not s6 much that some institutions hase the money ..d some
do not. Tt is rather that some spend their money one way and others
* another. .

.
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oy Standard 17

. ' . .

. Quality may be 1 mdu:atcd in colleges whose graduates go ito

teaching in unustglly large numbers. .
, -

'I‘hxs index is suggested betause. where the teaching 15 good, stu- o
dents are more predisposed to enter teaching than w he!e st teaching
is mechanical and uninspired. For example, honors programs are
reported to be particularly attractive to potential teachers. Behind
the records made by some institutions in attracting students to reach-
ing, there typically stand cadres of exceptionally uble and committed ‘
teachers. :
The most frequenth given reason for not recognizing and rewsrd-
ing good teaching is that it is difficult to ld(‘mlf) Diflicult it ig, bat
not impossible. That it is worth the effort is indieated by the obser- '

T #

* See llnrmlnur»nu--()r(uhn rofersneey, n-ctlnn 11 . .

@ See peferences In sectlon 111, especially thome on Chgracteristics of Inatitstions, -

#Thi Econamic Status of the Professfon, 1950-80  Annusl Report by Committee 2,
AAUP Bulietin, Summer. 1960,

3 Frank Kille, The I nderqraduate Oilgine of Coilege Tearhers  Carloton College and
the State University of New Yor¥, 1955, and Allan O. Pfalster, 7’7!(' Baccalaureate Origins
of American College Teachers \\'nuhlngn-n Asxociatlon of Amnrlcnn Colleges, 1061. -~
See slso Lanorn (i lewis, J Ned ll'ygn and Robert Popgeendieck, f'alml and Tomorrow's
Teachera The Honors Appridich \nmb:-r 11 of the New Dlmm/u!ons in lll:h»r Educa-
tion Serles. Washlngton: U S Government Printing Office, 1663

~




WHAT STANDARDS DO WE RAISE?
vation that, wers this ono thing dene, we might be able to tone down
- the elaborate and cxrénsive progrants currently being discussed that
are designed to improve the recruitment, placement, and inservice
training of teachers. The basis for this apinion is *hat, if an institu-
* tion recognizes and_rewards good tenching, it gets good teaching and
"“enough good teachers. )

*
.

Is

Qﬁgléty may be indicated in colleges thdt place highest in a com- '
“ ot posithof the “origin® studies. |

-

- / : ' )
Wisdom is found in the composite of studies dealing with the under-
graduate origing of American scholars, scjentists, tenchers, and grad-
uate studenss gnd ja the setting provided by the quality literature,
much of which, is diccussed in this publication. Some of the better
. known titles in the liternture on bucealnureate origins gre listéd in the
-next section. ! . ) :

L ud e

L

T

.. Standard 19 5 ’
Quality may be indicated in colleges whexe opportunities for study
abroad arecavefully planned and implemented.” = °

«

.o ' _Suc-h"progmms‘" .1e characterized by the following attributes:

. a. The study is planned for at least a year in-ndvance, preferably io- the
freshmgu yea¥ aund ldeally at the student’s Inltial reglstratlon. The
planning ahould refiect at least In princlple’ the pooled experlence of
American colleges. ’ ., * ..

. The students selected ard requiresdt to demonatrale satistactorily” (b, lests
and prior performance) fndependenee, rrlz}uﬂ facllity. tolerance, gensl-
tivity. respoasibllity, anil # nenstereetyped approach te learning,

. The stydents selected are required to demonstrate (b’y tests, papers, or
other critical or creative efforts} a {ercl of ablllty whlch will pcr_xnft them
to perforin creditably, particularly In t1 e couhtries where they 'will be
compared with highly selerted unlversity students, .

'I‘he-pur}umes of the prograa are stated explieltly, and the performance
of the student Is evalunted In terms of {ts specific obfectives. . ,
Credit, If glven, Is ne~er In ex ess of that given by the strongest colleges
and those wlth the longest éxperience In study abrosd programns. The
amoipt maye spm(-tlme-s be objectively deterinined by havlns&.mo student
succpgsfully  challenge” courses or elements of courses offered for credit
on the honte campus or by other fully aceredited Institutions,

The above att1.butds would seem to apply also to study undertaken

at n foreign university in coufses for its nutionals and in special pro
grams designed for American atpdents. The uttributes would also
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Appear relevant to programs regn.‘dless of whether their purpose is
" specialized or general or whether it is simply imnfersion in & foreigm
~ culture. .

Quality 'may'be mdu:ated in colleges whose “‘institutional® research
is done ofi, important things, and n‘nt merely on problems that are
weful or mtcrcstmg .

In mnkmg this observation one need make no distinction between
) »thoae mstxtnhons with bureaus of institutional, rescarch or research
omn ﬁnes\, and thoss where the research is done in the departménts
ina qmba uncoordmated fashion. Whether a lot of research is done

) >' or very littls, it cap be either significant or trivial. Sore institutions,

like some-people, have a talent for doing imporfant research, while
“othiers seem to lack the ms:ght Despxte commendable industry and
Lec\lx'rx\lf:l competency, they miss the primary targets. The role of
. institiitional reseadchers, then, may well be not caly toanswer cwcstxons
_ but also to wsk them. The function of researchers—vere sufficient
dtfention attached to importance—might well be continually to be-
. devil the administfution and faculty by asking some of th¢ right
. questmns. Certainly, researchers can remind and keep reminding
v colleggue., that priorities must be established in planning, that the
resources of the institution are lmlted asid that prmnt mus: be

v
%

‘Standard 21 . S

13

. E . a

 Quality may be indicated in cdlleges whose counseling program is
so managed tha: the counselors have ak impact on the total insti-
tution~ and 'not upon Jjust those students with whom they counsel.

To play this role, counselors hgve to be thoroughly cognizant of
trends and developments in higher education. Not only must they
be able to identify dmhxctonatms of students; they must also have
a working knowledge of the characterisgies uf institutions and ske
the interrelationships bet ween student characteristjcs and institutional
_characteristics. They st be familiar with repedrch on lenmmg
theory and with wet'iods involved in measuring'not only academic
achievement but cullege impact as well.  Furthermore, the counstlor’s
background in psychology and sociolugy should be such that he can
work with the administrution ..ud Inculty in analyzing the needs of.
stadents, plunning eflective progrems to meet those needs, and
eva]uatmg results.
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HI. Literature of Quality.
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Tt £erseatere from which the 2Latandards of quality vere distills,
falls logiedlly into the following soverr categories, sch of \\hicb/ls; .
e, T REERE i o . -, o " A O

! lows .. . .., . ; . .

T N - .. Ter .

ﬁ’f . « i - rd - N .
aarnifg and Teaching Theory ond Practices  « T
Characterisics of Students . R
- Chiracteristies of Institatims, . S : ) .
o% . GeHdeeataurente Origing . ] o : o
ST T Shady Abfoad ' _ ) ' o
‘ . R - [ . . . : . N
DN . . .

— - . - : ’

¢ L e T . . .

... By “ncqiry” is meant that process of leapning hind teacking in-.
~ which the primary emphasis is upon the acquisition of information
rather than upon its examination, The two are, of course, usually
mixed; but where the major achievement is nequisition, the process is
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 deseribed as "acquiry,”!  For the nature of.the experimentation done I
" h -3 — b3 B I B =

“«
‘o

P

and for the conclusions that muy be deawn from*it, examples are /'
illustrative: L - T 8
In restarch done on teaching effectiveness at the University of .

bRt

.
b
5

3
Michigan, it was discovered that in the simple acquisition of. facts 24
studetits did as well, if not better, without the personal intercession 4
of teachers than they did with it: shat teachiers may actunlly distract -3

sudents in this instance? Tt was even diccorered that students study-
ing by correspondence magtered content at. least as well as, and per-

i

. haps¥ little better thun, resident stidents.

" " Pinister reports in his “Review of Research on Class Size™ that.
when certain English classes sere reduced from & to 3 hours.a week,
and when certain socinl sclencd closses were trealed in the same man-

.

T P ICITN R? LY
Lo SRt T B L e,

$For a discuxsfort of thic subfect « Winstow & Hatch and Ann Ueanet, Independent
T Liidy, New DMntensione in Higher Eduostion. ha I Washingtun U 8 Govdrninent Print-
ing OMea, 1980, p. 13.20, ' o N .. C

PThamas § Pasesns Wiatrnt A Hotoham and {astio B Descl,  Pffeeta of Varsing o
; Pegrera af Rtedrar Irteractinn wod Stadent Tewcher Cantoat In Collrip Courses ™ Ann 3
& Arhor, Mieh, - Rehnal of Sabueation, Usbeeraity of Mirhlgan, 1059 ©  p (Proccaed). * i
5 .20 . . ) i
- - 2
. , a
- v
3

ne
~J

7y
SRS

'
*
e

‘.
-
A

SRR A e

282




2]

LITERATURE OF QUALITY : : 21

4

ner, the gyernge achievements of the students were at least as Iugh
“underthe new as under the old arrangement.?

“After reviewing the research dome, whether under the mame of
- mdepent.ent study, tgaclung effectiveness, or leammg, Pinister con-

cluded that, if we are willing to agree that the proper critetion of

studenit achievement is command of a certain content, contact hours
beﬁ\s‘een‘siudent and instructor mny be slashed dmsncally without
-any, appamml) bad effect- upén the amount of learning.*

Pfuistér also reports that in another experiment seven I0-minute
conferences durmg a sem&ster resulted in better student achievement
t.im,n fdid regular group class séssions.*

- In genersl, the results of research on mdepende_xg.stud\z programs
indicate that students in these programs learn at least as much as those
engaged in regular class work.® Fheimplications in this research are
that neither teachers nor the colleges that employ them ¢an sfford to

- ¥instruct,” that is, -to simply provide information. They must
- *“tescn.” They miust.do more than instruct. They must examine the

information fanght or acquired. They must make their teaching-

and their students’ learning 2 fei-m of inquiry. From this, wa can
. only conelade that the more one téachesand the less one instructs, the
" better it iy likel¥ to be for both the teacher nnd the tanght. It is
better for the teacher becnuse, if he instructs, he is vulnerable and
etpenda.bie Books, teaching nmchmes, teaching tapes, and televi-
sion sets, all of which « :an be mass-produced, can be used to instruct.
In de-elmphasizing i{f e tole of "mformmg I teaching, Gagné
maintains that what e teacher can do but > te know enough not
totry to m form.” "

~

llh,lquiryl’ ~

B) inquiry iy weant that proces of ‘mnung and of teaching in

which inforn.ation is examined. It is that which is done after in

formation has beu. provided or barned, it is the reason for Muxr}

- Infuiry is the essence of honors, of independent . idy —prope.i, an-
derstomd and practiced--and of problem-oriente. instruction.

-

*AHan ) g0 oieto. Revlew of Hewenoon on Cliss Stzes an adteom ghveg 1t the
Aapual Canfor L o s Higher Bdueating ta Mithigan Unjeesstty of Michigan ~ ome
ber 17 1n 10 : N

tind :

S thid, . . .

.

s Winddow B Hateh and Ann Benner, Imbpendent Riuedy, op it

* Robert M taendé,  Prindctolea of feanang, ' a tagwt pabli-bhed tn Jdchtere Legrmng
Ohyerlizen sa ppart of the 8. e Institote o6 Effective Feaching for Young Engibeering
Trachers, Aogunt 28 September 0 760y Unicernits Park, Ha The Pennsyivania State
Uriversity, 198 5 .
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WHAT STANDARDS DO WE RAISE?

%iwn&.’v{"“&\‘f;}’;ﬁ"iﬁ%

Reports on this subject appgai in the following literature:

Baskin,-Samuel. Quest for Quality, New Dimensions in Higher Education,

}%fo; 7. Washington: U:S. Government Printing Office, 1061, 18p.

Fudd for the Advancement of Education. Better Utilization of College
Teaching Resources. New York: Fund for the Advancement of Educa-
tion; May 1059, 63-p. . >

41,

S AL

e

tionshonld be made between “instructing” and “3anching.” Theneces-
sity of making this distjntion is the demonsteation that in the act of -
acquiring information the actual presence of 4 teacher is not necessary
and.may not be desirable; that individual students can “instruct”
themselves (independent study) and appﬁren}ly do this quite effec-
tively. If “informers™or “iustmctors”.hgfé'{io be drafted {o manage
acquiry, such as a librgrian or a technicfan’in n learning resources
_ Center, they can be drawn from the ranks of those who are most adept
at purveying information. Teachers may need to assemble and pre- -
pare such materials as hooks, films, and tapes; they may occasionally
make lelevised and other presentations, transcribe their lectures, and
“program” Some of their materials. But they. should not curtail—or
be permitted to curtail—the amount of time they have for “teaching.”

They should free themselves to teach. . .
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Learning and Teaching Theory and Practices

In the literature on learning theory and the’conditions of learning,
. the problem is to get at the essence of what is appearing in a volumi-
nous literature and to find a consensus as to what this essence is. Such
a consensus is not easily achieved, but there is impressive agreement
baged on papers presented by Gagné; Tyler, and McKeachie at the
Summer Institute on Effective Teaching for Young Engineering
Teachers® These papers were prepared independently, under quite
« . different titles, but they present essentially the same points. They are -
recommended for their conciseness and the creditability of the wit- =
nesses involved. Of the observationg made by these authors, those
relevant to this publication are:

W AR

1

LN P

1. That learning is good and hence bétomes & criterion of quality when it is
“aotive’ rather than “passive” (McKeachie) ; when it reflects that which
“the learner learns,” thag which “he is thinking, feeling, or doing” (Tyler) ;

< 8 Achieve Learning Objectives, a report of the Summer Institute on Effective Tenching
for Young Eogineering Yeachers, Aug. 28-Sept. 9, 1860. Unlversity Fark. Pa.: The
Pennsylvania State University, 1960. We

' .

- l ’




. Lm‘.n.:'vne or QUALITY -~

when “the central )art of educatlon as a system [ls} . the human-
: learner” (Gaxné)
2. That it is -positive- motivation for students to explore somethlng new -
(anné} Only as each ngw practice requires the student “to give at-
ten t{on to At because of new elements in it does it serve adequately as a
s for eRectlve learning” (Tyler). In sum, newness may be a-criterlon
% 'teachlng and learning. o
,‘lééels of aspiration {are] . ... important” (Gagné), The “learner
5[mn_st} set high standards of pe'formance for himself . . . high but =
: aﬁg{nlnable" (Tyler). “We cgn teach students to enjoy learniug”
-:(McKeacble) v
4. Thaf the endorsement of “guided dlscovery" (Gagné), of “problem solv-
lng" (Tyler), and of “problem-oriented approaches” (McKeachie), pro-
vides another criterion of quality, .The word sed to, describe thls type
of learnitg in honors programs, in independent study, and in the newer
experimenthi colleges, Is inquiry; and this is the term used in this publi-
cation to describe the several manifestations of this phenomenon.

Treatments of learning ant teachmg practices have been scattered
throughout, the New Dimensions sene; and will be treated in more
detaxl mn forthcommg issues. : T

Ay

-

Cl{aracten'stics of Students

Y

‘While the research on this subject has been very considerable durmg
the last 4 or 5 years, two centers have distinguished themselves: the.

* Center for the Study of Higber Education at the University of Cali-

.. fornia at Berkeley and the Mary Concver Mellon Foundation’s pro-
gram at Vassar College. Listed below are feports from these centers.

~

CENTER FOR THE STUDY OF HIGHER EDUCATIO\'

S

A

Cuarx, BurtoN R., “College Image and Sfudent Selectlon," Selection and
Educational Differcntiation. Bexrkeley, Calif.: Center for the Study of
Higher Education, 1960, p. 155-168. ‘

“The Influence of Organization Ime, : on Student Selection,” Berkelt ¥, R
Calif. : Center for the Study of Higher Education (Processed).. .

—— and Trow. MARTIN, “Determinants of College Student Subcult:ure," to
be published as chapter 2 in The Study_of Peer Groups: Potential Pro-
cedures ayd Proposais, T. Newcomb and E. K. Wilson, eds. Forthcoming
. botk for the Social Science Research Council.

-H!:'sr PAUL, “The Diversified Student Populatiofi of Ameriérn Higher Bd-
ucation,” peper presented at the Annual Meeting of the American Psy-
.chologieal Association, Wachington, D.C., September 1(458.

———"Dlveqslty in College Student Charactéristics,” Journal of Edupa-

. tional Sociology, Vol. 33, No. 6, February 1960, p. 279-201. ! :

' . “Variations in the Personality Characteristics of Undemclﬂevlng

College Students,” paper presented at the Symposium on the l’nd«%mchlev—

ing College Student at the American College Personnel Association, meet-

iIng, Spring 1960. v

I O N PRy o)
B WO S TR TR T S

G s i

o~
3

<
>
P

o

Dy %4
3w IR AN o, cdie

e

I’

)
ety m

. s 3
gL il e n SR8,

§
2

oA RAT)

f

%
B v v e s,

OIS TG e

W&E’ﬁ"ﬁ”?éﬁ‘w TR e T =




s

Y
"

#*
«
&

e S ~

,\
R

P

WHAT STANDXRDS DO WE RAISE?

(>

@)

.
.
)2
L

2

3

i

HuasT, PAVL A, McCoxsELL, T. R.; MATSLER, FRANK ; and WILLIAMS, PHOEBE,
- “Personality and Scholgrship—-I)isthlg\lished Chiaracteristics- of High
Abllity ‘Students Who Choose Institutions Ranked High in the Production
of FutuﬁScliolnrs," Science. Vol. 133, No. 3450, February 10, 1061, p. 362~
867. (Bummarizes research at the Center for the Study of Higher Edu- '
_ jcation,) - oLt
- and WEBSTER, HaroLD, “Differential Characteristics of Swdent Bodies-
with Implications for Selection and Study of Undergraduates,” Selection .
. ‘and Educational Differentiation. Berkeley, Calif : Center for the Study
of Higher Eddcation, 1080, p. 91-106. ’
McCoSNELL, TroMAs R. “Differential Selectivity of Americait Higher Fd-
ucation,* The Coming Crisis in the Selection of Students for bollego En- "
, #rence, Kenneth E. Anderson, ed. Washington, D.C.: American Educa-
_ tional Research Association, -qationn] Education Association, 1960, p.'8-0.
i . “Problems of Distributing Students Among Institutions with Vary-
Ing Characteristics,” North Central Association Quort. .y, Vol. 35, Janu-
ary 1961, p. 226-238. . : .
~—— and HrisT, PAUL A. “The Diverse College Student Population,” The
American .College, Nevitt Sanford’ ed. New York: John Wiley & Sons,
Inc., 1962} p. 225-232. . W
and “Do Students Make the College?’ College and Uni-
versity, Vol. 34, Summer 1939, p. +42-452. !
WARREN, JONATHAY, and He1st, PAuL A.  “Personality Attributes of Gifted
. College Students,” Science. Vol. 132, August 5, 1960, p» 330-337. i
WERSTER, HAROLD “The Inpact of the Student on the College,” Institutional
Research on College Stirdents., K. Wilson, ed. Atlanta, Gn.: Southern
Regional Education Board, 1962, ’ .
. Personality Changes in College Students. Berkeley, (alif.: Center
for-the 8tudy of Higher Education { Processtd). )
> ——-%’._anq BexngaMiy Broox. “The Outcomes of College,” Revieto of Edu-
~  catfonal Rescarch, Vol. 30, October 1960, p. 321-333. ‘
A summary of researcli at the Center indicates that able students
at “high productivity” colleges have the following: disposition to
work independently and to like it, an intellectual orientation, a liberal
outlook, an experimental nonstereotyped cast of mind, sensitivity, flex-
ibility, tolerance, a creative-artistic flair, and resistance to leveling
influences and to confirmity for conformity’s sake. .
‘hese studies also indicate, among other things, that students with
the above characteristics tend to increase the effectiveness of a college
-and that faculties, hence colleges, with the same characteristics make
the best use of student talent. Co. ) . .
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’ VASSAR-MELLON 8TUDY .

)

BEREITFR, CaRL, and FREEDMAN, MERVIN B, “Personality NDifferences Among
Loliege Curricutar Groups.” American Psychologist, Vol. 15, 1960, p. 435.

FrerpMAN, MERVIN B.. Jmpart of College, New Dimensions in Higher Edu
’ cation, No. 4. Washington: U.L Government Printing Office, 1960, 27 p.
L
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t ~
xe ﬂ?hrough College," Joumal of Social Issues, Vol 12,

~

i 4
.z o

=, - Some Of ations pu Personality Dervelopment in College W‘omen !
aé;i’: Me dtgm, '‘Vol. 8, February 1000, p. 228-245. - .

oy Does Research Show About the Effects of the Total Instt
m Program on Student Values?” Ourrent Isaues in Higher Edu-

Ny -;

ety Smith, ed. Washington National Edugttlon Aaoda.

S X A

1023107, )

e £35S SEEE e disaad

Nw I '.,ed The Amrican Qollege: A, Paychological. and sm;
ation: of the Hioher(beaminy. New !ork John Wiley &-Sons, _

106 yfoé‘e D. (Summarises Vassar-Mellon Study literature.)
, {' 181 "?egspgall y Development During the College Years,” Jouml
ot Soét&l Iciu’eo, Vol. 12, 1956, p. 3-72.

= “.,"?etgonallq Development During ¢ the Conege Years,” Pcrsonnel and
Gu

1Guid -Iour‘na! Vel. 85,1056, 8. 74-80 -
VEBSTER, HanoLo, “Changes in Attitudes During Conege," Joumal of Eduoa,

\gx\

g onal,chholow, Vol. 49 June 1958;::). 100-117.

eduéatlcn, students stressed two areas of dlssatasfactxon (1) the casual
e ilevelopment of moral capacities and values, and (2) 1fnpersona1 stu-.
. Jent;teacher relatlonshxps. In this study, which included Cornell
‘ Umversny students and a broad sample of students in 10 other major
umversmes, it was discovered that moral cgpacities and ~values he
m a cluster of conservatism mvolvmg conformity to the social role

¢tations of one’s group, mtolemnce of devidtion{ and conservative
opmrons on political and so(gml issues. The report concludes; that,
with fegard to student-teacher relationships and values, what is lack-
mg are domingnt new educatlonal values characteristic of these new
txmes. . . )

- Characteristics of Institutions . TN,

.
..

A focus for this siud& has been the Syracuse “approach.” The list of
references on this topic provided below is illustrative only and there-
:Eore not necessarily Lomplete. ‘

Pacr, C. Ronm ““Five College Environments,” Gollege Board Review, Vol
41, Spring 1960 p. 24-28.

"5+ i———and SteeN, GEORGE G. “An Ap'proach to the Measurement of Psychv«
logical Characteristics of College Environments,” Journal of Educational,
Payoholopy. \'ol 49, October 1938, p. 269-277,

., "Edward A. Sucbman. "The Values of American College Students” Long.Radge
Planning, for Ediication—Report of 22ad Educational Conference Sponsored by the Educa:
“tional Records Burcaw and the American Council on Education, A. £ ’I’raxler. ed  Wash:
‘m‘ton American Councll on Education, 1958, p. 110-120.,
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26’ WHAT .STANDARDS; DO- WE RAISE?

.. Pace,. C. Roszer, and STFRN, GEORGE G 4 cnterion Study of College En-
vironment. Symcuse. N.Y.: Psychological Research Center, 1958, 104 p.  *#

. StERN, GronoE G. Characteristics of the Intcnectual-cymatc in Collego En-
vironmenta. Sgracuse. N.XY.: Syrncuse University, 1062, (Processed. )s

-. “Congruence and Dlssonance in the Ecology of College Students,”™

Sludent Medicine, Vol. 8, 1960, p. 304-339. <

- The Ecology of the American Odllege Studeat: Varictica of Con-

. ,m'aint in American Education. Syracuse NY.: Syracuse Unlverslty.
voL 1880° (Prccessed) T e #+ = '

. The f&ﬁv@mg statements, drasm from the experiences of the Lllly ‘.
Endowment, Inc., reflect some of the saris conélusxons found in the
above literature:

Whaf then, are the characterisiics assoclated with quality in a ‘college
or university, regardless of its size or location or particular clientele"

The most obvious attribute of a good institution is its serfousncss of pur-
pose. The students are there to get an education; the faculty is determlned
‘that the students shall succeed in this. The main business is education,
and the amenities of campus life are not permltted to interfere. . T

Secondly, we observe that the better institutions are self- comcious about \

it
i

their distinctive roles within the total enterprise of bigher edneation. . . . A N
quality institution is not cfraid to be different when ‘to bé dlmerent means
to be better.

%The third ingredient of a first-class college or unlversity, as we see it.,
i3 the care with which it sclep}a and retains facully membders, ... The re-
sponsible undergraduate college . will refuse to recognize the overrldlng
importance of any onc of the maln qunllﬁcutlons for an educational post—
sound scholarship, tenchlng ability, and personal integrity. It will ingist

on all three.
. [another] characteristic of a qunl ity lustitution is its pcrpctual dis-
aatia/acﬁon with itself. . It uses the best techniques that have been de-

veloped for appraising ed(‘ftatlonnl results—techniques far superior to the '
earlier methods of testing. The good institution consmntl gathers evidence

on the impact of its program on its students. Closély allied with this critical v i
attitude is a willingness to experiment with promising new approaches. 3" x

. It appears that informality in’ personal relationsaips, especlnlly be- '
tween teachers and students, is associated with dcademic achievement. . R -

-,

- Baccalaureate Origins

.

Studies of undergraduate ong:ms of college faculties, sclentxsts,
7 and othejs .who have achieved recognition as scholars shed some
hght on the qualities in the colleges. which might contribute to lugh R
attainment by their students. Included in the baccalaureate origins
litetature are the following:

10 %A Foundation Looks at Higher Education,” Lmy Endouwment, Inc.—A chort for :
1987. Indianapolis, Ind.: Lilly Endowment, Inc., p: 4-10.

N ’




. Hor..ufm, nl IJ- “Und duate Origlna of American Sclentlsts." Sei-
' Yol. 128, Septein! B, 1957. P 433-437 s

Aasochﬂon of América': Colleges, 1950, 27 p. -

AP Boa;ir H., and Gooparcir, Husxar B., Origine of the American .

s@“‘“’% icago: University-of Chicago Press, 1662, 450 p.
ﬁ;ﬂ r H and Grrzwpavw, Joseert J., The Younger Anterican
J:lﬁ H‘: Oolleg{ate Oﬂpim Chlcago Unlverslty of Chicago Pxess,

N A ur  Qriginy of College Fao-
v uum Wuhingtoxr Aasociauon of Ameridan Colleges, 1961, 93 D ’
Tﬁiinnnwms, Doxard L., Ebcial 0haractem\m:a of Untver:mea and Ool-

leges- ‘in Relation to Their I’ntellectual Output. \Evamrton. Yil.: National
--Merlt Scholarship Corporation, 1959, 14 p. (Processed.)

=

" Twyrriew, M. H., and Haruoy, L. R:, Doctorate Productiéy in.United States _

ume?}u 1#3¥1936-1956, with Bacoslaureate Origins of Dociorates in Sci-
encea, Arts, and Humanities. Washington: Naﬂonal Academy of Sci-
encec—-National Research Coungil, Publication 382, 1958, 155 p.

+

Study Abroad

A usefuf“but partlal blbhography is 1ndxcated below:

Anuns, irwiIx, and HatcH, W. R. Study Abroad, New Dlmenslons in Higher
Education, No. 6, Washington { U.S. Government Printing Office, 1900 21p.

Couxcn. ON STUDENT TRAVEL, 179 Broadway, N \'ew York:
. Inter-American Ez'change . A Search for Underatandinp report “of

Inte;—American Seminar on Educatlonal Travel Programs. 1962, 16 p. .

. Reports of the National Workshop on QOverseas Programs for Students,
1062 (Processq;l) (1) *An Assessment.of the I}otentlautles of Pro-
grams in Africa for U.S. Students,” (2) “Emerging Patterns in Inter-
American ExchangePrograms,” (8) “Next Steps In Youth Exchange
with ﬂl? U.QS8.R.” (4) “Evaluating the Expanding Field of Inter-

e for hiigh School Students,” (5) *“Dev eloping More
Effctive ProgramWfor Stude ts s Visiting the United States ¥ and (6)
“Evaluating Overseas s for Students.”

Reports of Meeting of American Academic Program Directors in

Germany and in France, 1961 (Processed).

INSTITUTE oF INTERNATIONAL EpUCATION, 800 Second Ave., New York 17, N.Y.:

Academic Programs Abroad: An Ezxploration of Their Asscts and Li-
abilme:. Report of a Special Conference at Mount Holyoke College,
1960. & p.

Programs for U.8. Undergraduate: in Other C’oumr{ea A S‘ urvey of
"Present and Proposed Programs, 1960, 82 p. .

Transplanted Students: A Report of the Natlomzl C’onference on Under-
gradiiate Study Abroad, 1961, 19 p. L
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4 - IV, Summary'

TWENTY-ONE STANDARDS lmve been proposed to help answer the ques-

tion, “What is quality’i ina oollegei” Quality may be indicated in those
colleges—

*" -1, That'do the least “telling’ and the most “teaching.”

2. ’.l‘hltimake adequate provlsion for learning resonrces centers or t.helr
nlvilent.

) 3 That provide the least rémedial instructlon . ‘
4. Whose students do much general reading. "

< B Whose?stndents spend on the average more than 30 hou:ﬁper week in
. on}t-ot-class study. . ‘%f

. 6. That demonstrate competence in independent study, in "inqnlm" :

7. That, in_conjunction with . independent study, offer common or core
curﬂculums

. ' 8. Whose introductory courses clearly are above those offered in hi school
*.  astoboth content'and method. ¥
9. Whose aspirations ar2 high—but attainable. T

10. That cun demonstrate galus in critical thinking. T

11. Whose students are more creative as senlors than they were as freshmen.

12. That have 4 signiticant educatlonnl impact on students.”

13. That are purposefully permissive and flexible.

}4. That are deliberately experimental. ' -
15. That jealously defend the principles of ncndemlc freedon. )
18. Where effective teaching is highly regarded nnd adequately cc"\pens:\wd
17. Whose graduates go iiito teaching in nnusually large numbers.

18. That place highest in a composite ot studles showing baccalaureate )
orlguxs of .xmericun scholars. . e

3 Where programs of study abroad are earefully planncd and implemented.
. Whose instltutional.research is done on importaut Wbings.
21, Whose counseling program helps both the students and the institution as
well. *
‘These criteria, in turn, may become an mdex of student quality‘to
the degree that students are responsive to them. Lt
28 . v ¢
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.. New Dimensions in Higher Education

Pi’evigus nunibers of the New Dimensions in Hi«liex Edu-
atjon series which are available Z.om the Supeuntendent
of Documetits, U.S. Goy ernment Printing Office, s\"\slung

ton, D.C, 2040" B o ,’/""' :
SN C . 1 Independent Study, by Winsiow R. Hatch and Ann Ben- ,
\ . nef. 1960. 36 pp. 25¢ . . Y A :
1 as
_ 2. Effectiveness in Teaching, by Winslow R }.Hntcl. and Aun X
- \ Bennet. 1960. 28 pp., 20¢ f
s ' ) 3. Tke Experimental College, by Winslow R. I [.ttch 1960. |
P \ 13 pp. 13¢ .« / .
i RN Impact of College, bydfergin' B. Freednmn. 1960, 27 / '
pp, 15¢ . ;
” \ 5. Management of Le: ning. by E. D. Duryea. 1960. 37 f/f/
* pp- .20¢ - % ) /
6. Study Abroad. by Irwin-Abrams. 1960. 21 pp. 15¢ !
7. Quest for Quality, by Samuel Baskin. 1960. 18 pp. 15¢ ,
: 8. Advanced Standing. by Shirley A. Radeliffe. 1961, 24 ) E
T pp. 15¢ ' ‘
9. The Credit System in Colleges and L*mwrszttes, by v
- Lanora G. Lew. 1961. 37 pp. 20¢ R i
o v 10, Flexibility in the Undergraduate Curricalunt, by Clmr}es Lo
1 C. Cole, Jr.. and Lanora G. Lewis. 1962 57 pp.’ 35¢ s ooy
11 Talent and Tomorrow’s Teachers—The Honors Ap- .
proach, by Lanora G. Lems, J. Ned Bryan, and Robelt
Poppendieck. 1963 83 pp. 35¢
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